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      Early Reading Policy
Introduction
In order to raise achievement and attainment for all pupils, Manor First School has a consistent approach to the teaching of early reading throughout the school. Our aim is for all children to develop a bank of skills to assist them with word recognition, fluency and language comprehension. We teach early reading through phonics lessons which have a planned structure, are fast paced, engaging and encourage active participation for all. 
Pleasure for reading, guided reading, whole class reading and independent reading are used to develop children’s range of reading skills and reinforce what has been taught during phonics lessons. We also ensure there are cross-curricular links relating to reading throughout our language rich and creative curriculum.
Engaging with Print
Children and adults share high quality texts from the Bright Beginners Room (2 – 3) year old room) up to Year 4.  High levels of engagement with books are expected in the two-year-old room to ensure that children begin to have a love for stories, which in turn will inspire them to want to read stories independently as they grow older.
Adults ensure there are ranges of books for children to have access to daily, stories are read throughout the day particularly at keyworker times and at snack times.  Adults share their love for reading and the importance and value of books, through the teaching of early book handling skills. Children are encouraged to take an interest in the text and print themselves, meaning their desire to read or engage independently is increased. The children are empowered to choose texts to share through a democratic voting system all the way through their school journey at Manor Hill.  
Teaching Phonics
At Manor Hill First School, children begin their phonics journey from two years old.   Practitioners in the two year old room immerse children in a ‘talk rich’ environment ensuring rhymes, stories and songs are part of the daily routine and that they happen consistently throughout the day (singing for instructions, learning time, transitions, outside games etc) Memorable rhymes and patterned language help to engage concentration and develop an ‘ear’ for language and increase vocabulary. Research suggests that, “singing and rhyming activities are likely to help children develop phonological awarenes” (Higgins et al, 2017). They also serve to support children’s growth in rhythm, drama and the exploration of the musicality of language.  
Phase 1 Phonics is taught following Letters and Sounds discretly in and at set times in the Nursery class (3-4 year olds).  Phase 1 concentrates on developing children's speaking and listening skills and lays the foundations for the phonic work which starts in Phase 2.  Our practitioners’ main emphasis during Phase 1 is to attune children to the sounds around them. They carefully plan for daily learning opportunities both inside and outside of the classroom. This ensures children are ready to begin their next journey of phonics, which is based on developing oral blending and segmenting skills that practitioners will constantly be modelling.
Our Early Explorers (3-4 year olds) children continue their phase 1 journey and then move on to phase 2 after Christmas.  In phase 2, letters and their sounds are introduced one at a time, weekly. Children are encouraged to bring in items relating to the sound and the teaching of hearing initial sounds are practised and encouraged. 
In Reception, (age 4 to 5) children are taught how to read systematically by using synthetic phonics (letters and sounds) and have reading books (Dandelion Readers) that match the children’s phonic knowledge.  
Children begin Reception by revisiting phase 2 phonics, recapping one sound a day.  Children are taught through whole class daily phonics lessons using a set lesson structure (Review, Practise, Teach, Apply). Phonics sessions are lively, active, engaging, multi-sensory, challenging and creative to ensure we raise expectations for all children using our mastery approach to learning. Our aim is for all children to be secure at phase 3 phonics by the end of Reception and to reach the early learning goal for reading: (Children read and understand simple sentences. They use phonic knowledge to decode regular words and read them aloud accurately. They also read some common irregular words. They demonstrate understanding when talking with others about what they have read).  

The children at Manor Hill First School continue their phonics journey into year 1. In Autumn Term 1 pupils quickly recap Phase 3 and move on to Phase 4. In Spring Term 1 pupils start Phase 5 phonics where they learn alternative graphemes for the phonemes taught in Phase 3. This enables them to be full prepared for the Phonics Screening Check in the Summer Term of Year 1. Children are taught through whole class daily phonics lessons using a set lesson structure (Review, Practise, Teach, Apply)  Phonics sessions are lively, vigorous, engaging, multi-sensory challenging and creative to ensure we raise expectations for all children using our mastery approach to learning.  Children also have book banded reading books that support their phonics. 

Teaching Reading Comprehension
Whilst depending on phonics solely has been shown to make very little academic difference long term, combining phonics with strategies that are known to develop reading comprehension means that we are more likely to develop passionate and successful readers – those who read for meaning and for pleasure.
In line with our approach to the teaching of reading across the school, early readers are encouraged to develop comprehension in line with what we can glean from the best research into reading. 
We believe that for children to be successful readers, they need good vocabulary knowledge and good general knowledge. They need memory of what they have read (a couple of sentences ago, a page ago or in a previous chapter) and of the general knowledge or experience upon which they need to draw on to interpret the text. Children also need a good standard of coherence: children who are not aware that they do not understand or are not troubled by not understanding, lack a standard of coherence. On the other hand, children who find it unacceptable to not understand what they have read will ask questions and grapple with meaning. Therefore, reading sessions take into account these elements:
· Vocabulary
· Experience and general knowledge
· Children monitoring their own understanding
· Role modelling
· Memory 
Teachers plan for quality opportunities to engage in oral language discussion and comprehension. Young children need good oral language skills - to listen to stories and retell the story in a sequence.  They need to be able to express ideas; exchange information and ask questions; recognise rhyme; and appreciate humour in nonsense rhymes.
Children have many opportunities to engage with text.  All children throughout the school have daily reading for pleasure time, where they are free to look at and read a range of books. They have access to our school library weekly and get to choose a book to take home.  Staff also ensure they hear children read throughout the week, ensuring where appropriate children who are Pupil Premium and children who have Special Educational Needs and Disabilities children are read with daily.  
Whole class Reading sessions and the imitation stage of Talk for Writing, all support elements of reading comprehension. Children’s comprehension is supported through real life experiences behind the story as well as through the following strategies:
Book Talk 
Dialogue about books is vital. Children’s questions and intrigue about stories – their plots, characters and settings – lead to rich discussion and feed children’s love of books and reading.  Rich and quality talk about text aid to reading comprehension. The four ‘basic’ book talk questions are used to stimulate discussion in the early years:
· What do you like?
· What would you change?
· What puzzles you?
· Do you notice any patterns?
The way in which the questions are worded means that all children have something to contribute – there is no correct or incorrect answer. For children at the very early stage of reading, the questions can easily be applied to illustration as well as to text.
Pre-Teach
Before reading the book, teachers may feel the need to teach the book before they read it with their children.  During this time, the context of the story, background to the story, addressing where the story is set, the geographical context, vocabulary  and any other important information is taught to help children with the understanding of the story.
Re-enactment and role play 
Exploring stories through play-based activities is a powerful aid to reading comprehension. Role play areas in Early Years are focused on story and familiar books, and children are encouraged to revisit stories with which they have engaged previously, so that the ‘bank’ of texts is continually being revisited. 
Children in the early years are taught specific traditional tales and each class has an agreed list of books we want the children to know. 
The use of image and visualisation. 
Image and text work closely together. Teachers in the early years explore picture books with children to explore how image and text weave together to make meaning. Both still and moving images are used to develop skills that are essential to reading – inference, prediction, summarising, questioning. 



Supporting Struggling Readers
Those experiencing difficulties with reading are identified early at Manor Hill.  To aid early identification, Early Years use the ‘Early Reading’ baseline.  This enables staff to identify gaps and plan to fill them.   We also assess children’s Speech and Language and run the programme ‘See and Learn’ for children in Nursery to develop their vocabulary knowledge. From Reception onwards regular ‘Running Records’ are completed to assess pupils reading levels alongside the standardised assessment PIRA.  At Manor Hill First School we tailor our programmes of support for ‘Struggling Readers’ and personalise interventions to ensure SMART targets are set and rapid progress can be made. We are able to offer a Dyslexia Screening Portfolio Assessment for pupils who present with a need.
‘Dyslexia is a learning difficulty that primarily affects the skills involved in accurate and fluent word reading and spelling’ (https://www.nhs.uk/conditions/Dyslexia)
· Characteristic features of dyslexia are difficulties in phonological awareness, verbal memory and verbal processing speed.
· Dyslexia occurs across the range of intellectual abilities.
· It is best thought of as a continuum, not a distinct category, and there are no clear cut-off points.
· Co-occurring difficulties may be seen in aspects of language, motor co-ordination, mental calculation, concentration and personal organisation, but these are not, by themselves, markers of dyslexia.
Strategies are put in place for those with dyslexic tendencies in line with our policy on supporting children with Special Educational Needs and Disabilities. Those struggling with phonetic awareness are supported through intervention and struggling comprehenders receive oral language comprehension sessions, in which skilled support staff provided extra opportunities to engage with text and explore meaning. Those children who do not receive support with reading in the home are targeted for extra support within school, and this is rigorously monitored by teachers.

Incentivising Reading
Each Year at Manor Hill First School we run a competition in which pupils design the school library. With a little bit of magic we then make the winning design a reality. Every Summer a representative from the local library launches a reading competition for over the holidays. We also celebrate World Book Day every year. We provide weekly book recommendations on our school newsletter and have Reading Ambassador Roles as part of our Year 4 Leadership Team. At Manor Hill First School, we strive to instil a love and passion of reading for all of our children.

Parental Involvement 
Parents are key in promoting the importance and love of reading for our children.  We work in partnership with our parents through frequent communication using the Reading Diaries.
Children are able to visit our school library and have the opportunity to choose a book to take home to share with their parents.  
Nursery parents are also invited to parent reading workshops and to watch me learn phonic workshops are recorded and shared on the Nursery Facebook Group in order that parents can recreate sessions at home.
In Reception classes, .parents are invited into the setting to take part in various activities which help to promote their children to enjoy and learn how to read.  These consist of, parent reading workshops and watch me learn phonic workshops, a display is regularly updated in order that parents are aware of what sounds and texts are being taught.
Continuous Professional Development
All new staff to the school meet with our literacy leader to ensure they are clear with how we teach reading.  They also receive any necessary CPD around Phonics and Reading which is delivered through the Mat Teaching School.
Our literacy leader ensures new initiatives are disseminated throughout the school to ensure we provide our children with the best start to their reading journey.
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